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Introduction

Introduction to the CONVEY Project
The aim of the CONVEY Project is to counteract sexual violence and harassment through the digital
education of young people about gender stereotyping and the sexualistion of women in media.The
focus of this education is to show how gender inequality ultimately leads to gender based violence.
Through the development of an online game and the implementation of a training programme for
teachers and students of secondary schools, the project aims to foster the respect of women’s rights
and to change the behaviour and attitudes of young people that reinforces gender stereotypes
which ultimately leads to gender inequality.
The project was developed by six EU project partners including Gender Alternatives Foundation
(Bulgaria), Hope for Children (Cyprus), The Smile of the Child (Greece), Sexual Violence Centre Cork
(Ireland), Westminster City Council (UK). The online game and training programme was created in
conjunction with feedback from young people and experts from each of the six EU countries. The
project is funded by the Rights, Equality and Citizenship Programmer of the DG Justice and
Consumers of the European Union.

Content of the Training Pack
The present pack is designed as a training kit containing materials for teachers and educators to
deliver the local workshops with school students and youngsters about gender stereotypes and
sexual violence and harassment.
What does the training pack contain?
●

Specific instructions, guidelines and additional activity materials for teachers and educators
to deliver to youngsters aged 14-18. The tool is flexible and practical.

●

Relevant information to be covered and understood by educators.

The material is organised across 5 main topics or sessions that include:
1. Gender Stereotyping;
2. Sexualisation of Young People in Digital Media;
3. Gender-Based Violence;
4. Sexual Violence and Harassment;
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5. Sensitivity Issues and Dealing with Disclosure.
The training pack covers several topics related to the prevention of sexual violence and harassment,
gender-based violence and gender stereotyping.

Areas covered within the training pack for teachers:
•

Ways of preventing and combating sexual violence and sexual harassment by focusing on
the gender stereotypes, myths and preconceptions that might lead to such events.

•

Creation of an awareness raising educational programme on gender stereotypes and
sexualisation in digital media, as well as ways on identifying, preventing and combating
sexual violence and harassment.

•

The use of the CONVEY online simulation game by young people to increase their awareness
on the phenomena, gender stereotypes, and sexualisation of women and thus increase their
digital literacy.

•

Video testimonies by survivors of sexual violence and harassment and gender-based
violence.

•

Measures to be undertaken when experiencing or witnessing possible sexual
violence/harassment, risky behaviour and attitudes related to gender stereotyping, sexism
and victim blaming.

•

Guidelines relating to the disclosure of sexual violence by a young person.

Under each topic, the Training Pack offers a conceptual introduction about the issue tackled, the
definition of the main related topics and elements, as well as activities to be implemented with the
teachers and educators as part of the train-the-trainer kit.
How to use this Training Pack
This training pack is very comprehensive in terms of materials, information and resources. We have
not given instructions on how the content of the training pack is to be delivered as this will vary
according to trainer style, experience and conditions that prevail in each training session.
Important Note for Partner Trainers:
The laws and procedures including the age of consent and reporting procedures regarding child
abuse differ from country to country and change ever time. It is important that trainers familiarise
themselves with all of this information and impart it to those they are training.
Materials needed for the delivery of the Training Pack
I.

Space and logistics:
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1. Large room where tables and chairs can be moved out of the way for activities.
2. Internet access for downloading the CONVEY game and accessing links for the
activities e.g. https://www.jasondavies.com/wordcloud/for activity 2.6.
3. Several Laptops/Mobile phones for playing the game.
4. Projector for showing YouTube clips and visuals which are included in the training
pack.
5. Room with available whiteboard/blackboard.
6. Flip Chart.
7. Large sheets of poster paper.

II. Game Materials:
Activity 1.3: Sheets, pens, whiteboard, markers, scissors.
Activity 2.2: Box, papers, pens/markers.
Activity 2.3: Papers, pens/markers.
Activity 2.4: List with gender stereotypical phrases, 4 papers with labels “I agree” / “I don’t know” /
“I am still thinking” / “I disagree”.
Activity 2.6: “My Word cloud from popular ads” http://www.wordle.net/, magazines/popular sites
that target young people.
Activity 2.7: Popular magazines and websites such as Instagram.
Activity 2.8: “Going back in time” http://www.seeme.org.au/advertising-clips.html
Activity 2.9: Paper and pen; pictures of “ideals”.
Activity 2.10: “Documentaries as a starting point of discussion”
https://www.youtube.com/watch?v=PTlmho_RovY
https://www.youtube.com/watch?v=8ap2xnMcvpw
Activity 2.11: Puzzle pieces
Activity 3.2: Flipchart, markers, Flipchart, markers.
Activity 3.3: Box, papers, pens/markers.
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Activity 3.5: Printed scenarios.
Activity 3.6: Balloons, paper, pen.
Activity 3.7: Watercolors, pencils, paint brushes, sheets of paper, pens.
Activity 3.8: Flipchart, markers, CONVEY game story 2.
Activity 3.9: Box, papers, pens/markers.

The Online Simulation Game
In addition to the material contained in the training pack, the online simulation game
developed by the “CONVEY” project will be utilized to further support the communication of the
above mentioned topics. The online simulation game contains four interactive storylines that reflect
different aspects of gender based violence. These topics include: Child abuse, rape, domestic
violence, and revenge porn. Within the game, the students will take on the role of a
detective/investigator whose role is to investigate and ultimately uncover a crime relating to gender
based violence. The students will be able to make executive decisions within the game by selecting
different dialogue options and choosing different actions allowing for a level of autonomy.
The aim of this online simulation game is firstly to support the education of complex topics
related to gender based violence through the presentation of real life scenarios. Secondly, the game
hopes to encourage attitude and behavioral change among young people through the effective
communication of the lessons and messages contained within the storylines (See Appendix 1. for a
copy of ‘The Game Manual’ for more detailed information about how the game was developed).
The game has a strong participatory character, as young people were actively involved in the
development of the game, offering feedback on the use of the game and its’ storylines through the
peer consultant groups. Expert consultant groups consisting of survivors of gender based violence,
psychologists and social workers also assisted with development of the game particularly in relation
to the educational content. Both, the peer consultancy groups and the expert group meetings took
place in all six EU partner countries Summaries of each of the four storylines are contained below

(These summaries should not be revealed to students prior to their playing the game).
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Storyline 1: Depicts a scenario in which the students must act as an investigator in the case of a
missing girl called Maria. She has gone missing from her local school. Acting as the investigator in the
game, the students must search the environment and question faculty members/classmates in order
to uncover clues. Maria was in fact groomed by a trusted teacher who offered to give her a ride
home from school after he witnessed her being bullied. He takes Maria to his house first to let her
borrow his copy of “Thirteen Reasons Why”. He proceeds to molest Maria in his car while parked
outside his house. Maria escapes and is later found hiding in a cabin in the woods. The story deals
with issues of child sexual abuse and gender stereotyping as Maria is often picked on by other
students for looking ‘boyish’ (i.e. being bullied for not conforming to traditional gender norms of
how girls should dress.) The story also alludes to aspects of sexual harassment through the inclusion
of a news article from the Guardian which depicts a story of a female university student who stands
up to a university professor whose conduct amounted to sexual harassment. It also deals with how
children are often abused by those they know and trust.

Storyline 2: Depicts the story of Katerina, who was sexually assaulted on a night out while on a
holiday in Malta with her friends. The students must act as the investigator in the case and question
Katerina’s friends, staff members at the club and a taxi driver. Katerina was sexually assaulted by an
acquaintance that she met in the club. The stranger took advantage of her intoxicated state and put
her in a taxi when she could barely stand. He took her to a beach where he sexually assaulted her
while she was unconscious. The attacker believed that he was entitled as they had flirted and kissed
earlier in the night. He also places the blame on Katerina by criticizing her for being so drunk. This
story deals with issues of consent and alcohol by demonstrating that if the person does not have the
physical capacity to consent, then it is rape. It also deals with issues of victim blaming and
entitlement. This story also includes statistics on the prevalence of sexual violence among the LGBT
community. The story also alludes to the fact that most sexual assaults are committed by someone
we know.

Storyline 3: The students’ must act as an investigator in a case of domestic violence. Acting
as a detective, the students must question the nurse at the hospital where the victim was
admitted. The investigator must also question the husband’s work colleagues and the shop
assistant at their local store. It is clear that from the outside that they seem like a normal
family with few problems. The story alludes to the fact that it is sometimes hard to know
from the outside that domestic violence is happening or what goes on behind closed doors.
The story deals with how victims of domestic violence often blame themselves. The story
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also emphasizes that one can never justify using violence against their partner. This story
also contains facts and statistics about human sex trafficking.
Storyline 4: Depicts the crime of revenge porn. A boy has distributed an intimate picture of
a girl named Cecilia around her secondary school. Cecilia met this boy online and sent him
the photograph. The perpetrator is difficult to track as he is using a fake profile. The student
must act as the investigator on the case and will have to go through old conversations
online in order to discover who sent the photograph. The students will have three chances
to guess who the perpetrator is, based on the message time stamps and their way of typing.
This story also contains lots of information and statistics about revenge porn.

Appendix 1 includes a useful glossary about the main terms used in the present package.
The document in Appendix 2: ‘Country-specific Adaptation’, contains specific information about
legislation and procedures in the relevant project countries. Appendix 2 is only included in countryspecific versions of this document.

Five Session Structure of the Training Pack for Teachers
❖ Session 1. Gender Stereotyping
❖ Session 2. Sexualisation of Young People in Digital Media
❖ Session 3. Gender Based Violence (GBV)
❖ Session 4. Sexual Violence and Harassment
❖ Session 5. Dealing with Sensitivity Issues & Disclosures

Aims of The Training Pack for Teachers
●

Teaching young people about the impact of gender stereotyping in creating gender
inequality and how it links to gender based violence.

●

Displaying how young women and girls are sexualised in digital media and the impact this
has on developing sexuality and identity.

●

Listing the different types of Gender Based Violence (GBV) and the varying forms of abuse.

●

Depicting a more accurate picture of sexual violence and sexual harassment so it is more
easily recognised when it occurs and to dispel rape myths.
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●

Teaching teachers and young people about how to deal with disclosures of sexual violence
and what to do upon witnessing or experiencing it.

●

Learning to combat sexual violence through education and raising awareness about these
topics.

General Guidelines for Teachers
How to approach these sensitive topics with a young audience:
-

Present the theme/topics of the session being open for questions and comments

-

Use the power of example and models

-

Know your audience and what they like in terms of music, movies, games so you can relate
to these in your presentation

-

Never assume, (e.g. that they care or they don’t care), always ask to get their present
opinion and views

-

Create room for peer sharing and learning

-

End each session with reflections and debriefing

-

The list below is the top ten mistakes made by researchers when talking to young people
(McCrory, 2011). These include:
-

10. Assuming that the students are more interested in your topic then they are in
you as a person.

-

9. Offending or embarrassing the audience in any way.

-

8. Trying to be cool.

-

7. Trying to do too much.

-

6. Not being interactive enough.

-

5. Letting the presentation dull your enthusiasm.

-

4. Failing to make them care.

-

3. Forgetting that you are cursed by knowledge

-

2. Showing your fear.

-

1. Ignoring the reality that ‘attention is king’.

Follow the link below to get more detailed information on the points above.
McCrory (2011). Top ten mistakes made by researchers when presenting to young people.
Learn differently ltd. http://learn-differently.com/
-

http://learn-differently.com/files/2011/08/top-ten-mistakes-article-2011.pdf
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Familiarising the Teachers with Activities Outlined in the Pilot Programme:
When completing each of the five topics/sessions with teachers, pick at least one of the activities
from the pilot programme for students that are relevant to each session and explain the
methodology involved or, if time allows, complete the activity with the teachers so that they can
learn how the deliver the specific activity with their students during the student workshops.

Before beginning topic 1, complete one of the introductory activities outlined in the pilot
programme to allow students to get to know each other:
❖ 1.1-Getting to know each other task (1)
❖ 1.2-Getting to know each other task (2)
❖ 1.3-The interview

SESSION 1: GENDER STEREOTYPING
Learning Objectives:

✓ Gaining an understanding for the differences between gender and sex.
✓ Understanding gender as a social construct.
✓ Gender stereotypes are not factual representations of male and female characteristics but
are over generalisations constructed by society.
✓ Recognising the current gender stereotypes and gender expectations that they experience in
their daily lives and how they can be restricting.
✓ The impact of gender stereotypes in contributing to gender inequality and imbalanced
power hierarchies between males and females.
✓ Children are not required to fit into these rigid gender norms. They have the right to explore
their gender identities freely without being subjected to discrimination when they do not
conform to rigid gender norms.
1.1 INTRODUCTION TO THE TOPIC: Understanding Gender

Suggested Activity to be done with Teachers
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Before introducing the definitions of Sex and Gender below, ask the teachers/educators to provide
their own definitions or understandings of the word ‘Sex’ and gather their responses on a
flipchart. Try to come up with a wholistic definition that is shared by the whole group. Follow the
same procedure for the word ‘Gender.’ Once you have explored the groups understanding of both
terms, introduce the definitions below.

The Difference between Sex and Gender
“Sex refers to physical or physiological differences between males and females, including both
primary sex characteristics (the reproductive system) and secondary characteristics such as height
and muscularity.
Gender is a term that refers to social or cultural distinctions associated with being male or female”
(Little & Little, 2013).
Sex is often seen as static while gender is socially constructed and depends on the changing values of
that society or culture.

Definition of Gender
“Gender refers to the social attributes and opportunities associated with being female and male and
to the relationships between women and men and girls and boys, as well as to the relations between
women and those between men. These attributes, opportunities and relationships are socially
constructed and are learned through socialisation processes. They are context- and time-specific,
and changeable. Gender determines what is expected, allowed and valued in a women or a man in a
given context. In most societies, there are differences and inequalities between women and men in
responsibilities assigned, activities undertaken, access to and control over resources, as well as
decision-making opportunities. Gender is part of the broader sociocultural context” (UN Women,
2001).

How Gender is learned?
Little & Little (2013) explain that children learn from a young age that there are different
expectations for girls and boys in society in terms of how they should behave and their expected
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roles and responsibilities. These expectations are taught through a process of socialisation. These
societal expectations are based on societal beliefs, attitudes and values.
Little & Little (2013) describe four major sources of socialisation: family, education, peer
groups and media. Each of these sources reinforces gender appropriate behaviours that are ascribed
to males and females. Little & Little (2013) talk about how boys are often encouraged to be
aggressive and competitive while girls are more often encouraged to be passive, obedient and
nurturing. Little & Little (2013) also stated that “When children do not conform to the appropriate
gender role, they may face negative sanctions such as being criticized or marginalized by their
peers”. This difference in expectation eventually results in boys gaining certain privileges while girls
are assigned certain restrictions. Boys tend to be given more independence and freedom while girls
are restricted on what they can wear and where they can go. They are often assigned different
chores within the home with girls being assigned more domestic duties such as cooking and cleaning
while boys are directed towards tasks that require more physical strength such as moving the lawn.
This differentiation continues into school as girls are encouraged to take on subjects like Home
Economics and Art while boys will more often be pushed towards wood work, mental work subjects
and mathematics (Little & Little, 2013). Girl schools will rarely have subjects like mental work and
wood work as an option. This can affect men and women’s choice of career or academic study in
university with boys being pushed towards engineering, business and mathematics while girls are
steered towards the humanities or caring roles such as nurses, teachers and social workers. Figures
from the Central Statistics Office (CSO, 2018) found that female graduates were more likely to work
in education, health and social work while men were more likely to work in scientific, technical,
finance or information communication sectors. Statistics from the European Commission (2016)
have shown that men earn 13.9% more than women in Ireland. The average gender pay gap for the
EU is 16.7% as of 2014.

Useful Youtube Clip:
Video about how gender stereotypes can shape educational and career choices (European
Institute for Gender Equality, 2017, August 17). (1:23 mins)
https://www.youtube.com/watch?v=nrZ21nD9I-0

A Canadian research study conducted by Horne et al., (2017) found that women still do most of the
household chores at all stages of life (adolescence up to midlife) no matter how many hours they
spend in paid work outside of the home or how much they earn.
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This follows on from figures in the UK, which showed that women completed 40% more of the
housework when compared to men and that on average; they carried out 60% more unpaid work
(ONS, 2016).

Gender Identity
“Gender identity refers to each person’s deeply felt internal and individual experience of gender,
which may or may not correspond to the sex assigned at birth, including the personal sense of the
body (which may involve, if freely chosen, modification of bodily appearance or function by medical,
surgical or other means) and other expressions of gender, including dress, speech and mannerisms
(European Commission, 2012)”.

“Gender identity is an individual’s self-conception of being male or female based on his or her
association with masculine or feminine gender roles” (Little & Little, 2013).

Gender Roles
“Gender and gender role refers to society's idea of how boys or girls or men and women are
expected to behave and should be treated…Gender roles are those behaviours imposed
overtly or covertly by society” (Diamond, 2002, p. 322).

Useful Youtube Video:
Video of adults unconsciously encouraging children to play with stereotypically male and
female toys (BBC Stories, 2017, August 16th). (3:25 mins)
https://www.youtube.com/watch?v=nWu44AqF0iI

Discussion question:
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➢ Are there different roles for your brothers and sisters in the home?
➢ Are there different rules for your brothers and sisters in the home? Why do you
think this is?

1.2 Definition of Gender Stereotyping

❖ A key message for understanding the power of gender stereotypes is understanding that
people experience inequality or abuse not because they are different in general but
because they are different compared to a desirable ideal which is shaped by societal
constructs of gender.
(Youth4Youth, Pana & Lesta, 2012)

Gender stereotyping is defined as overgeneralization of characteristics, differences and attributes of
a certain group based on their gender. Gender stereotypes create a widely accepted judgment or
bias about certain characteristics or traits that apply to each gender. Gender stereotypes are
dangerous because they might create unequal or unfair treatments towards certain people who
choose to defy assumptions about his/her gender.
(Gender Equality Law Center.org, 2015)

Useful Youtube Clip:
A video about children’s assumption regarding gender in everyday careers (Upworthy, 2016,
September 1st). (2:07 mins)
https://www.youtube.com/watch?v=G3Aweo-74kY

Little & Little (2013) make the point that gender stereotypes often form the basis for sexism. They
define sexism as “prejudiced beliefs that value one sex over another”. Society tends to attribute
more value to traits associated with men such as strength, logical thinking and innovation. Women
are more commonly associated with being more nurturing, empathetic and caring. In many cultures,
this results in women being more undervalued which inevitably results in gender inequality and
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discrimination as women and girls do not have the same access to education, maternal health care
and opportunities for paid work (UNICEF, 2017). This places women and girls in a position of lower
power in society as they have fewer options and are forced to be dependent on their male partners
which place them at a higher risk for gender-based violence. At the same time men and boys are
socialised to be hyper masculine which has associations with violence (UNICEF, 2017; Council of
Europe, 2007).

Link to article by Melissa Stanger titled:
“These are the most sexist things people have ever said to us”.
http://www.revelist.com/life/sexist-things-people-say/779/a-coworker-ok-ok-you-dont-have-to-getso-emotional/1
It contains a number of images where women are holding examples of sexist comments that have
been made to them (Stanger, 2016).

1.3 Common Gender Stereotypes

➢ Women are shy, submissive and are often over emotional. Men are expected to be tough,
dominant, macho, aggressive, objective and never emotional
➢ Women are better suited to nurturing roles such as mothers, nurses and teachers. Women
are rarely businessmen, engineers or scientists as they are known to be bad a math and are
too emotional to think logically.
➢ Men are better suited to high pressure and business related jobs and they tend to be better
at math and find it easier to think logically.
➢ Women are naturally better at raising children while men a better suited focusing on the
house repairs.
➢ Boys naturally have a larger interest in sport while girls are interested in nonphysical
pursuits.
(NoBullying.com: The World’s Authority on Bullying, 2016)
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Useful Youtube Clip:
Children discussing what it means to be a boy and a girl (New York Magazine, 2018, March 7th).
(2:50 mins)
https://www.youtube.com/watch?v=aTvGSstKd5Y

Discussion Question:
➢ How could these stereotypes be restrictive or limiting?

Complete one of the following activities below outlined in the pilot programme with students
once you have completed the topic: 1.3 Common Gender Stereotypes above:
❖ 2.1- “Let's talk about stereotypes”
❖ 2.3- “Stereotypes in daily life”
❖ 2.5- “Girls like pink, boys like blue”

1.4 How Gender Stereotypes are Communicated
● Media/advertising: Women often play submissive roles in TV shows and movies and are

often cast as the role of the love interest rather than standalone characters. There tends to
be fewer female than male characters in TV and movies. (Can you think of any movies or TV
shows that defies this stereotype?). Gender stereotypes are also communicated through
advertisements and print media with women being photographed in more submissive
positions and in traditional gender roles such as a housewife in an advertisement about
washing detergent. In print media such as magazines, the articles often focus on topics such
as dieting, overweight celebrities and advice about “how to please your man” or “how to get
your crush to notice you”. These forms of media reinforce stereotypical ideals of femininity
with social pressures to look thin, please your partner and gain the attention of your male
counterparts by looking and acting a certain way.
●

Merchandise e.g. Children’s toys. There is a clear gender divide in the marketing of toys for
boys and girls. I.e., boys play with trucks and tool boxes while girl play with baby dolls and
kitchen sets. (Council of Europe, 2007)

●

Children’s clothing: Clothes for little girls carry slogans like “Pretty in Pink”, “Daddy’s little
Princess” while boy have shirts that say “Homerun Hero”, “Trouble maker”, “Adventurer”.

17

Useful Youtube Clip:
Video of a little girl pointing out gender stereotyped clothing in Tesco (SWNS TV, 2016, September
29th). (2:36 mins) https://www.youtube.com/watch?v=9R1Pf7zFHFI
●

Digital/Social media: Negative gender stereotypes are communicated through online
Memes, vines and social media commentary like twitter. Negative stereotypes such as: girls
being grumpy on their periods, girls being over paranoid in relationships ie., wanting to
check his texts, girls being shallow and materialistic, boys always checking out girls, girls are
obsessed with makeup and are fake.

●

Interpersonally: Gender Stereotypes are also socialised via our parents, peers, school, work
and religious environments. E.g. Parents often encourage different rules for sons and
daughters in terms of how they should behave, dress and what extra precautions they need
to take. Certain gendered subjects are often prescribed to girls and boys in secondary
schools. The subject of home economics is often a staple subject an all-girls schools.
However, subjects like wood work and metal work are usually only found in mixed or all
boys schools. Both in work and school environments, men and women are often given
gendered uniforms e.g pants for boy, skirts for girls.

Discussion question:
➢ Can you guys think of any celebrities or YouTubers that defy gender expectations?

Complete one of the following activities from the pilot programme once you have
completed the topic: How gender stereotypes are communicated.
❖ 2.6-My Word Cloud from popular ads
❖ 2.7-Earth visitors
❖ 2.11-Stereotype puzzle

1.5 Media Portrayal of Women
A review paper by Collins (2011) found that women are:
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1. Under-represented across numerous forms of media such as film, TV and even literature.
The medium where women featured the least was in video games. A study by Smith et al.,
(2010) reviewed 101 top grossing film releases and found that men outnumbered women by
a ratio of 2.57 to 1.
2. Frequently Sexualised such as being dressed provocatively or entirely nude and often
portrayed with unrealistic body types disproportionately to male characters. Collins makes
the point that the presence of sexual content is not necessarily bad but rather the way in
which it is depicted i.e. when women are hyper sexualised, objectified and subordinate to
male characters.
3. Represented in traditional or stereotyped roles such as housewives or girlfriends
(relationship roles).

Suggested Activity to be completed with Teachers
Before revealing the criteria of the Bechdel Test below, ask the one of the
teachers/educators to name the last movie they watched or saw in the cinema or simply
the first movie that comes to their head. Discuss the movie within the group in relation to
how the female characters were portrayed in the movie. Once the discussion has
concluded, reveal the criteria set out by the Bechdal Test and access whether the movie
just discussed would pass to the Bechdal Test. Once completed, go through the examples
of movies below that have passed and failed the Bechdel Test at past Oscar events.

The Bechdel Test
The Bechdel Test was developed by Alison Bechdel, a comic strip artist in 1985. The test requires a
film to satisfy three criteria in order to pass the test:
(1) it has to have at least two women in it,
(2) who talk to each other,
(3) about something besides a man.

In 2014, only four of the nine films nominated for best picture passed the Bechdal Test (The New
Yorker, 2014). The films that passed the test included: “American Hustle,” “Dallas Buyers
Club,” “Nebraska,” and “Philomena.” The movies that failed the test included: “Captain
Phillips”, “The Wolf of Wall Street”, “12 Years a Slave”, “Her” and “Gravity”.
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In 2017, seven of the nine film nominated for best picture passed the Bechdal Test (Racic, 2018). The
films that passed the Bechdal Test included: “Lady Bird”, “The Shape of Water”, “The Post”,
“Get Out”, “Three Billboards Outside Ebbing Missouri” “Phantom Thread” and “Call Me by
Your Name”. The films that failed the Bechdal test included “Dunkirk” and “Darkest Hour”.

Interactive Bechdal Test quiz contained the 2018 New Yorker Article (Racic, 2018).
https://www.newyorker.com/culture/culture-desk/do-this-years-best-picture-oscar-nominees-passthe-bechdel-test

A report by the WMC (2018) found that 77% of all Oscar nominees in behind-the-scenes roles are
men. These behind the scenes roles or non acting categories include: feature writing, editing,
producing, and directing roles.

1.6 Examples of Gender Stereotyping in Digital Media
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Wake up pretty vs. Explore Your Future (Frye, 2016).

Overly Attached Girlfriend-Pretty much [Digital Image]. (2012).

Overly Attached Girlfriend-She Installed GPS [Digital Image]. (2012).
Complete one of the following activities before completing the topic on the ‘Impacts of Gender
Stereotyping’ below:
❖ 2.2- “Let's explore stereotypes”
❖ 2.4- “Girls/Boys can’t do that”
❖ 2.9- “Ideal you”
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1.7 Defying stereotypes in adverts and articles
Stories of Celebration: your uniqueness, your significance, your beauty, you

1. Baby Dove | #RealMoms

https://www.youtube.com/watch?v=9dE9AnU3MaI

Meet #RealMoms whose diverse parenting styles shatter stereotypes about motherhood and prove
that there are no rules about how to be a parent today. From Cassidy, who is raising her son on a
cattle ranch, to Elise, who brings her daughter to breakdance battles – we're so inspired by moms
around the country who trust their way.

2) Dove Change One Thing | How our girls see themselves

https://www.youtube.com/watch?v=c96SNJihPjQ

As girls grow older, beauty related pressures increase—making them believe their appearance isn't
good enough. Make a difference in a girl's self-esteem and encourage her to realize she doesn't need
to change one thing.
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3) Dove Real Beauty Sketches | You’re more beautiful than you think

https://www.youtube.com/watch?v=litXW91UauE

In one of the most famous Dove films, Real Beauty Sketches explores the gap between how others
perceive us and how we perceive ourselves. Each woman is the subject of two portraits drawn by
FBI-trained forensic artist Gil Zamora: one based on her own description, and the other using a
stranger’s observations. The results are surprising…

4) Dove #RealBeauty Is Universal | Celebrate all types of beauty

https://www.youtube.com/watch?v=JNYjRmNCu9o

Real Beauty is not only one type. It is universal. From the young daydreamer to the devoted
educator; the radiant and curvy multi-tasking mom-of-two to the designer who’s learning to love her
gray locks—everyone can be beautiful in their diversity.
5) Pot Noodle | You Can Make It | TV Advert
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https://www.youtube.com/watch?v=ClKMIr3WpjY

The twist ending forces viewers to challenge the way that they think about gender roles. The
surprise that viewers feel in the last few seconds has made the ad go viral—”You Can Make It” has
already been viewed over 1.4 million times in less than a month.

6) This Girl Can – what about you?

https://www.youtube.com/watch?time_continue=78&v=jsP0W7-tEOc

TheNationalLottery
This Girl Can”‘s website is a fantastic example of how a campaign can carry over from commercials
into online content. The site features the story of each woman shown in the commercial, and lets
users submit stories about how they started getting active. There’s even a list of sports women can
try out, including information like how much they cost, what equipment is required, and how many
calories are typically burned in an hour.
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7) Blood Normal

https://www.youtube.com/watch?time_continue=19&v=QdW6IRsuXaQ

Contrary to popular belief, women don’t bleed blue liquid, they bleed blood. Periods are normal.
Showing them should be too. #bloodnormal

8) Women’s History Month: Bold Illustrations of Four Scientists Who Discovered Cures and Defied
Gender Stereotypes,

https://endpoints.elysiumhealth.com/womens-history-month-2018-b6a2b40b5b74
Endpoints honors the contributions of Barbara McClintock, Esther Lederberg, Lydia Villa-Komaroff,
and Ruby Hirose
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9) Always #LikeAGirl

https://www.youtube.com/watch?v=XjJQBjWYDTs

Join Always in our epic battle to keep girls' confidence high during puberty and beyond. Using
#LikeAGirl as an insult is a hard knock against any adolescent girl. And since the rest of puberty's
really no picnic either, it's easy to see what a huge impact it can have on a girl's self-confidence.
Making a start by showing them that doing things #LikeAGirl is an awesome thing!
It was about time someone addressed the phrase “like a girl”. It’s full of negativity and perpetuates
the stereotype that the way women do things is inferior to the way men do them. So, hold high the
foam finger of feminism for this advert that was screened in the Super Bowl, for tackling the issue
with true conviction, like a meaty advertising linebacker. Touch down

10. Redefining Beauty One Photo At A Time:

https://www.youtube.com/watch?v=_3agBWqGfRo
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11. Diversity in modelling:

https://www.youtube.com/watch?v=17mEinpPX4g
12. My #beautymaysay: From a young age, Jessica was told she couldn’t wear stylish

clothes because of her size. She stood up to these comments by starting a fashion
blog. With #MyBeautyMySay campaign, we feature stories of amazing women who
stood up for their own beauty.

https://www.youtube.com/watch?v=uqToVzu0iTc
13. If you could change one thing what would it be? These days it is so easy to feel insecure about
our appearance. Whether it is because of the mean comment that comes our way or the photo
shopped image we see in magazines, it can be so easy to feel self-conscious about our body.
When was the last time you felt comfortable in your own skin? We are so excited to share with
you our newest 50 people 1 question short - Comfortable. We hope that this video will inspire you
to be more comfortable and confident in yourself. Beauty is not about what you don't have, but
about being comfortable in your own skin.
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https://www.youtube.com/watch?v=f0tEcxLDDd4
14. Creators of Change, #creatorsforchange, 'If we change the standards of beauty... do we
change how we see ourselves?'

https://www.youtube.com/watch?v=RhDSkljh-es

1.8 Impacts of Gender Stereotyping
▪ Research has found that when people are reminded of stereotypes regarding their gender or

race, their performance on standardised tests suffers (Steele, 1997). The pervasive
stereotype that women are not as good at mathematics when compared to men, could
cause women to avoid math or science related careers and areas of study.
▪

Strong beliefs in gender stereotypes can lead to inequality between men and women as
stereotypical male traits tend be valued more by society e.g, men think more logically.
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Beliefs like this could explain why women tend to be viewed as less competent and are
therefore concentrated in lower paying jobs
▪

Male stereotypes that encourage men to repress their emotions could be linked to the high
incidence of suicide seen among young men in Ireland. The social conditioning that requires
men in society to retain a stiff upper lip when it comes to their emotional problems could be
acting as a barrier to seeking mental health services. Suicide is the leading cause of death
in men aged 15-34 years in Ireland, surpassing the number of deaths from road traffic
accidents. Rates of youth suicides in Ireland are now the 4th highest in Europe (Stpatricks.ie,
2016).

▪

Pressure to conform to stereotypical ideals of masculinity and femininity can prevent young
people from exploring their gender identities freely. Young people may feel obliged to
conform to rigid gender norms or experience punishment in the form of gender based
bullying for not conforming.

▪

People who do not conform to gender based norms and ideals can experience bullying or be
isolated by peers e.g homophobia and discrimination experienced by LGBT teens (comments
like faggot, fairy, queer and butch) DCYA (2017).

▪

Stereotypes that encourage men to be dominant, aggressive and have many sexual partners
have been linked to gender based violence.

Discussion Question:
➢ What stereotypes do you consider limiting or inaccurate? (Ask the students to write down
examples on a sticky note and hand them up to be read out by the educators).
Research Findings:
●

A Research study by Spencer et al., (1999) had male and female participants take a math test
under several conditions. In one condition, female participants were reminded of gender
differences in the performance of math related tasks. Their performance worsened
significantly when compared with their male counterparts. Another condition described the
math test as producing no gender differences and the gap in performance between male
and female participants disappeared. When a person is made to feel anxious or self
conscious due to a negative stereotype, this is known as “stereotype threat”. Spencer et al.,
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(1999) hypothesise that it is this anxiety that results in the difference in performance rather
than any difference in ability between males and females.

●

A study conducted by Eleanor Tabi Haller-Jordan in 2006 (TEDx, 2012), surveyed 953
manager across Europe. She found that managers were more likely to rate men as more
competent at ‘Taking Charge’ behaviours such as team building and problem solving while
women were consistently rated as more competent at ‘Taking Care’ behaviours.

SESSION 2: SEXUALISATION OF YOUNG PEOPLE IN DIGITAL MEDIA
Learning outcomes:

✓ Learning what it means to be sexualised.
✓ Understanding the messages that are communicated about women and girls through
sexualisation.
✓ Learning to recognise the subtle ways that girls are sexualised in digital media.
✓ The impact of this sexualisation on girls and boys.

2.1 Definition of Sexualisation

❖ Sexualization occurs when:
(Zubriggen et al., 2007) Report for the APA Task Force on the Sexualisation of Girls
●

l. A person’s value comes only from his or her sexual appeal or behaviour, to the exclusion of
other characteristics.

●

2. A person is held to a standard that equates physical attractiveness (narrowly defined) with
being sexy.

●

3. A person is sexually objectified—that is, made into a thing for others’ sexual use, rather
than seen as a person with the capacity for independent action and decision making;

●

4. Sexuality is inappropriately imposed upon a person.

2.2 Definition of Objectification
Fredrickson & Roberts (1997) define objectification as when “women are treated as bodies- and in

particular, as bodies that exist for the use and pleasure of other” (p. 175). “ The common running
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through all forms of sexual objectification is the experience of being treated as a body (or a
collection of body parts) valued predominantly for its use to (or consumption by) other” (p.174).
Fredrickson & Roberts (1997) further theories that this external objectification from visual media
and interpersonal encounters causes women and girl to internalise these messages in the form of
‘self-objectification’, where girls learn to see their bodies as objects that are to be evaluated by
others.

2.3 What Sexualisation looks like:

Sexualisation normally involves:
•

The depiction of young women and girls.

•

They are often posed in a sexually suggestive manner.

•

They are wearing revealing clothing and have “facial expressions that imply sexual
readiness” (Zubriggen et al., 2007. Report for the APA Task Force on the Sexualisation of
Girls).

•

Sometimes only parts of their bodies are displayed rather than the whole person which
further serves to dehumanise the woman depicted.

#WomenNotObjects
The campaign #WomenNotObjects uses four filters to determine whether an advertisement is
objectifying (“#WomenNotObjects,” n.d., “What is Objectification?”). These four filters include:
1. Props: Does this woman have a choice or voice? Has she been reduced to a thing?
2. Plastic: Has this women been retouched beyond human achievability?
3. Parts: Has this woman been reduced to a provocative body part?
4. What if: This woman was your mother? Daughter? Co-Worker? Wife? You?

❖ Complete activity 2.8- “Going back in time” before completing the topic on ‘Messages
Communicated through Sexualisation’ below.

31

2.4 Messages Communicated through Sexualisation
● A narrow model of femininity and unattainable physical beauty is prescribed that girls are

expected to emulate.
●

Physical appearance and attractiveness alone are emphasised as most important rather than
personal qualities such as one’s intellect, personality and abilities.

●

Sexual maturity and sexiness is suggested through makeup and dress with girls knowing little
about what it actually means to be sexual.

●

Women serve as merely decorative objects that are inherently sexual beings and have little
to offer in other realms. (Zubriggen et al., 2007. Report for the APA Task Force on the
Sexualisation of Girls)

●

This communicates the message that a woman’s value is directly in proportion to her
physical appearance and how much it correlates with cultural ideals.

2.5 How Sexualisation is communicated:

Societal Messages
(Zubriggen et al., 2007)
▪

Media: magazines, TV shows and movies often depict female characters, actresses and
models in a sexualised manner despite the fact that it is often unnecessary and irrelevant to
the situation. An example of this would be Marvel superhero movies which most often
depict female superheroes in skin tight clothing while their male counterparts wear practical
armoured and bullet proof clothing.

▪

Advertising: Some digital and print advertisements depict young women and girls in sexually
suggestive poses despite the fact that this had nothing do with item being advertised. They
display a highly edited and often unattainable level of beauty that is narrowly defined (slim
and white).
Links to two articles depicting two Lynx Adverts that were banned for objectifying women:
Lynx advertisement featuring model Lucy Pinder. This Advertisement was banned in the UK
due to its degrading and objectifying content (Poulter, 2011).
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http://www.dailymail.co.uk/news/article-2064946/Degrading-Lynx-adverts-featuring-LucyPinder-banned-watchdog.html
Second Lynx Advertisement banned in the UK (Chapman & Farey-Jones, 2011):
https://www.campaignlive.co.uk/article/lynx-ads-banned-degrading-women-reachingkids/1105465
▪

Merchandise: Sexualised dolls, Halloween costumes, make up and clothes marketed at
young children. E.g. slogans like “Juicy” and “playboy” on children’s clothes. Children’s
underwear that include slogans like “Gold Digger”. Shorts and swimsuits for girls tend to
much shorter and smaller than the male equivalent.

Girls Will Be is a clothing line for girls that was developed by Sharon Burns Choksi. The clothing line
includes non stereotyped graphics and slogans. The line also offers middle size fits and not just skinny
fitting clothes and shorts shorts. The line even includes functioning pockets (Girls Will Be, 2017, May
25th).

▪

Social Media: Child Instagram models used to advertise bikinis and adult make up looks.
Young Instagram models who are often under 18 posing in underwear, thongs and bikinis.
Online beauty trends which focus modifying different aspects of the body so that they
appear more desirable e.g. “Thigh gaps”, “thigh eyebrows”, “Rib cage Bragging” and squats.

➢ Interpersonal pressure
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▪

Girls can experience pressure from peers, teachers and parents to looking pretty.
Simultaneously, they are held under strict dress codes both in school and at home in relation
to short skirts and bare shoulders which encourages the message that their bodies are seen
as something sexual and that they should therefore display modesty.

➢ Self-Sexualisation
▪ Girls will learn to internalise these societal messages which are targeted at them from a
young age and will often try to emulate this sexualised aesthetic. (Zubriggen et al., 2007,
APA Task Force).

2.6 Examples of Sexualisation:

Sonia Singh is a Tasmanian artist who began repainting and dressing discarded Bratz Dolls. Her aim
was to exchange their high maintenance look for a more down to earth, realistic appearance. She
now sells them online as unique toys that are called Tree Change Dolls (Singh, 2016).

Link to a Scoopwhoop article containing 20 objectifying print advertisements (Chaudhary, 2015):
https://www.scoopwhoop.com/inothernews/sexist-advertisements/#.gbevs2lfw
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Examples of girls suspended for dress code violations:

This 12 year girl was competing at a chess tournament in Malaysia in 2017 when her dress was
deemed to be ‘seductive’ and a “temptation from a certain angle far, far away” by a chess official.
She was forced to withdraw from the competition feeling embarrassed and humiliated as there was
not sufficient time to shop for a new outfit. Her coach; Kaushal Kal made a post about the incident on
his facebook page which included the image above (Kaushal, 2017).
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Stacie Dunn posted this picture of her daughter, Stephanie on Facebook after she was sent to the
principal's office for wearing an ‘inappropriate’ outfit which exposed her collar bones. It was thought
that the outfit may distract her male classmates (Dunn, 2015a).
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Stacie Dunn later posted this picture of her daughter Stephanie after she brought in a scarf to cover
up her collar bones. However the outfit was still deemed inappropriate by the principal. Stephanie
was later sent home from school for giving the principal attitude (Dunn, 2015b).

As seen in the dress code violations above, there is a contradiction in the sexualised message
communicated to girls through media and merchandising and the societal messages of modesty and
conservatism prescribed to young girls by authority figures. In both cases, the freedom of girls to
express themselves and wear what they want is restricted as their bodies are viewed as something
sexual which is to be ‘covered up’ as it may distract the other boys. Many of the young teenagers
cite feeling humiliated and ashamed after being reprimanded in this way (Wallace, K. 2017. CNN).

Discussion Question:
➢ Do you think schools hold different standards for the way boys and girls dress? Why do you
think this is? How does it make you feel?
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➢ Has someone ever questioned what you were wearing? How did it make you feels?

Sharon Choksi developed a unique clothing line titled “Girls Will Be” in 2013 which offers T-shirts
that break the trend on stereotyped clothing designed for girls (Girls Will Be. 2018. Our Inspiration.
http://www.girlswillbehq.com/). Her designs include t-shirts with pictures of sharks, dinosaurs and
tigers along with slogans such as “bold, Daring, fearless, Adventurous, so many things”, “I am me”
and “Roar”. Sharon was inspired to by her daughter Maya to develop the line. From a young age,
Maya, who was interested in climbing trees and playing with Legos, struggled to find clothes in
general stores to suit her personality. Sharon was thus inspired to develop a clothing line that
offered more options to girls in regards to colour, design and the size of clothing available to them.
Sharon also disagreed with the lack of variability in relation to the fit of girls clothing available and
often found them to be overly short and slim fitting especially when compared to the sizing and
lengths of boys shorts and t-shirts (Wallace, K. 2017. CNN). Her website offers a variety of lengths
and fits to suit every girls’ personal preferences.

2.7 Sexualisation through Digital Media:

Internet usage by young people:
Over 80 per cent of young people use the internet daily or weekly and around a third of 8–11-yearolds and 60 per cent of 12–15-year-olds say that they mostly use the internet on their own
(Papadopoulos, 2010).

●

Female characters are often highly sexualised in video games.

●

Instagram models who are frequently under the age of 18 often pose in underwear and
bikinis.

●

Instagram beauty trends such as thigh gaps, thigh eyebrows and squats often encourage
girls to feel self conscious about their bodies if they don’t measure up.

●

Exposure to pop up pornography adverts displaying extremely young looking girls.

●

Exposure to celebrity role models like Kylie Jenner who gained fame at a young age (16) for
her standard of beauty gained through plastic surgery, lip fillers etc.

❖ Discussion Question:
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➢ Can you think of other examples of how women and girls are objectified in digital or social
media?

A systematic review conducted by Ward (2016) hypothesised that sexualisation in social media could
potentially be more damaging than sexualisation in digital media as many of these images involves
ones’ peers rather than celebrities. Images that involve peers may result in greater body
comparisons being made as well increased body shame.

Useful Youtube Clip:
A video about the objectification of women in advertising (WomenNotObjects, 2016, March 7th).
(2:41 mins)
https://www.youtube.com/watch?v=1O4ycTml7fk

❖ Complete activity 2.10 - “ Documentaries as a starting point of discussion” before
completing the topic on ‘The Impact of Sexualisation’ below.

2.8 The Impact of Sexualisation
● The self-esteem and body image of young girls is often affected as they try to live up to

unattainable beauty standards (Grabe et al., 2008).
●

The sexualisation of young girls is reinforced by the masculinisation of young boys
(Papadopoulos, 2010)

●

The evidence gathered in the review suggests a clear link between consumption of
sexualised images, a tendency to view women as objects and the acceptance of aggressive
attitudes and behaviour as the norm. “Women are there to be used and that men are there
to use them” (Papadopoulos, 2010, p.11).

➢ Research Findings:
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•

Several studies sexualised media imagery has various negative consequences such poorer
concentration, low self-esteem, increased depression and eating disorders. Sexualisation
also negatively impacts the development of sexuality by reducing sexual assertiveness and
safe sex behaviours involving condom use. They also result in a narrow unrealistic view of
sexuality, for both boys and girls, one which emphasises the importance of men’s pleasure
over the woman's pleasure (Zubriggen et al., 2007, APA Task Force, Papadopoulos, 2010;
Orenstein TED Talk, 2017).

●

A study by Fredrickson et al., (1998) found that when female college students were asked to
complete a math test while wearing a swimsuit, they performed worse than girls completing
the same test while wearing sweaters. There were no differences in the test performance
between boys wearing swimsuits and boys wearing sweaters. Fredrickson et al., (1998)
suggested a link between self-objectification and shame, anxiety and self-disgust in girls. By
making the girls wear the swimsuits, they were made to feel self-conscious as girls learn
from a young age to associate their bodies with sexualised ideals which disrupts
concentration and focus.

●

Graff et al., (2012) and her research team asked volunteers to look at pictures of the same
fifth-grader dressed in sexualized, childish-but-sexualized, or non-sexualized clothing. The
adult volunteers viewed the sexualized version of the girl as less competent, less intelligent,
less moral and less self-respecting.
A female participant from this study stated:
Mostly, I feel girls should feel comfortable in their clothing, so whatever you wear is
fine. However, younger girls (pre-pubescent especially) wearing highly sexualized clothing is
somewhat disturbing. Though, I wonder, is it the fault of the girl, the society who portrays
and accepts it, the maker of the clothing, or the parent who allows the wearing of it? (Graff
et al., 2012, p. 773)

●

A systematic review of 135 studies relating to sexualisation media found that both every day
and laboratory exposure to sexualised imagery was directly associated with greater body
dissatisfaction and self-objectification (Ward, 2016). These images also influenced attitudes
by resulting in greater support of sexist beliefs and increased tolerance for sexual violence
against women. Sexualised images also negatively influenced both men and women’s beliefs
regarding women’s degree of competence, morality and humanity.
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2.9 Ways of dealing with sexualisation in media:

Some tips offered by the American Psychological Association: What Girls Can Do (2011).
●

Use critical thinking when viewing depictions of women and girls in TV, movies,
advertisements and social media. Ask questions like “are girls pressured to look a certain
way?” and “What qualities do I admire in girls other than the way they look or dress?”

●

Choose clothes that make you feel most comfortable and more like yourself.

●

Express your opinions about aspects of media that make you uncomfortable or depict
women in an unrealistic way.

●

Do not see the examples you see in the social media or written media as standards you need
to adapt to.

●

make a list of women that inspire you and make specific notes why they inspire you? Is it
their artistic style? Is their behavior? Their performance in a specific area? Their lifestyle?

SESSION 3: GENDER-BASED VIOLENCE (GBV)
Learning Outcomes:

✓ The different types of gender based violence.
✓ The different forms of GBV other than physical violence
✓ Online forms of Gender based Violence
✓ What leads to GBV
✓ Strategies for how young people can combat GBV

3.1 Definition of Gender Based Violence:

❖ Gender-based violence (GBV) is an umbrella term for any kind of discrimination or harmful
behaviour which is directed against a person on the basis of their (real or perceived) gender
or sexual orientation.
(Youth4Youth, Pana & Lesta, 2012, p.6)
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➢ Examples:
Sexual violence, gender based bullying (Name calling, spreading rumours, excluding, sexual
harassment), domestic violence, sex trafficking, intimate partner violence (IPV) & Digital Gender
Based Violence.

Useful Youtube Clip:

Inspiration: What is Gender Based Violence? (iSchoolAfrica & iSchool Press Team,
2015, August 31st). (2:50 mins)
https://www.youtube.com/watch?v=3AF9Rjki0DE

3.2 Digital Forms of Gender Based Violence

❖ As Technology continues to grow, so too does the evolving forms of Digital Sexual Violence
➢ Forms:
•

Sexting, webcam abuse, revenge porn, swapping of nude photos, editing stolen photos in a
sexual manner, online pornography, posting or sharing private or embarrassing information,
online stalking, Sexually explicit messages/photos, taking sexually explicit video/photo
without the person's consent.

➢ Specific steps on combating Digital Gender Based Violence:
•

If it happens to a person next to you: Standing up for someone when they experience this
abuse.

•

If happens to you: 1. Keep a record of online abuse and inform an authority figure.

•

2. Block/report the person responsible (RAINN.org, 2016)

❖ Complete activity 3.2- Sharing on social media, before beginning the section on ‘Tips for
Internet Safety’ below.

3.3 Tips for Internet Safety
Guidelines gained from Tusla’s Child Safeguarding: A Guide for Policy Procedure and Practice (2017).
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●

Do not accept unknown persons on any social media forum as once they are accepted as a
friend, they have full access to your photos and information despite privacy settings. Only
communicate with people who you know in the real world (Office for Internet Safety, n.d,
“Tips on Internet Safety for Children”)

●

Ensure that privacy settings are up to date and accounts are kept private.

●

Make sure that your location settings are turned on Apps like Snapchat.

●

You may experience a situation in which you feel pressured or persuaded to send sexually
explicit images, texts or take part in sexual activities via webcam. It is safer refrain from
engaging with these activities as the recipient may threaten post images, videos, or screen
shots on various social media forums if the person does not agree to take part in further
sexual activity. Distributing sexually implicit images, videos or texts online or via text is
known as ‘revenge porn’. It is often thought to relate only to malicious ex partners but it can
also apply to acquaintances or strangers. In Ireland there are attempts being made to reform
legislation (The Harassment, Harmful Communications and Related Offences Bill) in order to
incorporate revenge porn as a new form on online abuse (McGlynn & Rackley, 2017; Finn,
January 2018).

●

Once you send the photo, you lose control over where it will be sent and how be used
(Office for Internet Safety, 2016). It could be replicating a number of times and re
distributed.

●

Be mindful when tagging photos with your location or “Checking in” on Facebook. One
suggestion could be to post or tag photos after you have already left to location. Avoid
tagging places where you regularly visit such as your school, workplace or your home.

●

“Sexting” is defined as “sending sexually explicit images, videos or text messages via
technology. Such ‘sexts’ are usually sent using mobile phones and/or chat apps such
Snapchat, Viber and WhatsApp. The ‘sext’ can constitute child pornography” (Tusla. 2017, p.
104). A study by Klettke et al., (2014) found that 10% to 15% of adolescents had sent a ‘sext’
and 15% to 35% had received a ‘sext’.

●

Tusla defines Cyber-bullying as:

“The use of electronic and digital means, particularly mobile phones, personal computers, email and
internet to deliberately harass, ridicule or hurt another… Messages (text or email),
photographs and videos can all be used to spread rumours, make threats or harass (2017, p.
103). The Office for Internet Safety (Office for internet Safety, 2016) recommends that you
should: immediately consult a relevant authority figure if you receive nasty messages or any
material that makes you feel uncomfortable. Don’t try to deal with alone. Block the sender.
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They also recommend not bully back or respond in any way but instead keep a copy of all
messages received or comments posted.
●

Always report any material that you consider could be illegal to the relevant authority (in
your country) such as suspected child pornography, child grooming or child trafficking
(Office for Internet Safety, n.d, “Tips on Internet Safety for Children”).

●

If you have any negative experience online, don’t be afraid to talk to someone be it a friend,
parent or other trusted authority figure (Office for Internet Safety, n.d, “Tips on Internet
Safety for Children”).

It's always safer to set up Ghost Mode on Snapchat to avoid sharing your exact location.

3.4 Different Forms of Gender Based Violence
GBV can occur in various forms that are not necessarily physical. It is not only perpetrated by

strangers but also by partners, family members and peers. It can occur in the workplace and school
environments as well as religious communities.
➢ Examples:
1. Psychological and Emotional violence.
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This form of violence can be more subtle than physical violence and is often ‘romanticised’ as
showing how much he/she cares or how protective he/she is. “He’s jealous because he cares about
me”. This form of violence is just as impactful as physical violence.
▪

Controlling behaviours i.e. Controlling what you wear, who you can see, where you can go.

▪

Ridiculing behaviours i.e. Putting down the other person, name calling and criticising. “You
can’t wear that. It shows off your fat thighs. No one else would want you with all the weight
you have gained”.

▪

Intimidation. I.e. threatening to hurt you if you left, threatening to release nude photos
(Revenge porn), threatening to tell people your private secrets.

▪

Emotional Blackmail. I.e. threatening to hurt themselves if you broke up with them, how
they would never recover if you left.

▪

43% of women surveyed in Europe had experienced some form of psychological violence by
a current or former partner (FRA, 2014).
➢ 25% had been belittled.
➢ 14% had been threatened with physical harm.
➢ 5% had been prevented from leaving the house by being locked up or having
car keys taken.

2. Sexual violence
Gang rape, marital or relationship rape, date rape, honour based rape, rape as a weapon in
war, Sex trafficking of girls and boys and sexual harassment.
3. Economic Violence
Controlling earnings, basic necessities and employment or opportunities for advancement.
4. Socio Cultural Violence
Cultural practices e.g. Female genital mutilation (FGM), Honour based violence, Forced and
child marriage, bridal kidnappings and dowries.
5.

Physical Violence
Beating, kicking, punching and use of weapons.
(Youth4Youth, Pana & Lesta, p. 7) (Council of Europe, 2007)
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❖ Discussion Question:
Can young people experience abusive relationships? In what ways can they be abusive?

●

An Eu-Wide Survey conducted by European Union Agency for Fundamental Rights (FRA,
2014) found that of the women who had been in a relationship, 22% had experienced
physical and or sexual violence.

●

Of the women who had been raped by a partner, a third said they had experienced 6 or
more incidents of rape at the hands of their partner.

●

Only 1 in 3 women who have experienced intimate partner violence, report their most
recent experience of violence to the police.

●

Pregnant women in particular are most at risk of intimate partner violence. Of those women
surveyed who had experienced intimate partner violence, 42% were pregnant at the time.

Complete one of the following activities after completing the topic on ‘Different Forms of
Gender Based Violence’:
❖ 3.3- “Box of Notions”
❖ 3.4- “The bridge”

3.5 Causes of Gender Based Violence
O GBV is perpetrated by some people to control others they perceive as having less status than

themselves or as a means to ‘punish’ those who do not conform to idealised gender norms.
(Youth4Youth, Pana & Lesta, 2012, p. 6)

A classic example of this abuse of power would be in relation to the Harvey Weinstein
Scandal.

Hagemann-White et al (2010),
➢ The points below show why GBV is perpetrated and how it is tolerated and even considered
acceptable by wider society (Youth4Youth, Pana & Lesta, p.11)
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1. Gender inequality and unequal power hierarchies where men hold more of the power and
privileges and whose traits are more valued by society.
2. Traditional and rigid concepts about what it means to be masculine (Dominance and control)
and what it means to be female (Submissive and vulnerable) support controlling and abusive
behaviours.
3. The portrayal of stereotypes about men and women in popular media and the depiction of
violent actions as rewarding and successful, while sexualising violence and portraying
women as available and vulnerable sexual objects.
4. Peer groups (especially in adolescence) supporting sexist behaviour or violence and
reinforcing hostile masculinity and aggression through gender based bullying (‘Prude’,
‘Sissy’).
5. The failure of agencies to sanction gender-based violence, for example teachers ignoring
incidents of gender-based bullying at school, victim blaming in rape cases results in low
conviction rates. Problems with domestic violence should remain in the family.

❖ Discussion Question:
In what ways can someone be bullied with regard to their gender? Can you give me some
examples?

Useful Youtube Clip:
Gender based violence- The video talks about some research findings around the causes of
gender based violence (TheLancetTV, 2013, December 16th). (2:28 mins)
https://www.youtube.com/watch?v=ehhrLC9Eg98

3.6 Impact of Gender Based Violence
▪ Pressure to conform to traditional concepts of masculinity and femininity can prevent young

people from exploring their identities and sexualities freely.
▪

People who do not conform to these rigid concepts may experience bullying, ostracization,
discrimination and abuse i.e. woman with multiple sexual partners may be excluded.
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▪

Crimes like sexual and domestic violence blame the victim rather than the perpetrator and
are not taken seriously by society.

▪

The experience of GBV can leave long term impacts e.g. Lower self-esteem, depression, selfharm, suicide, serious physical injury, lower educational achievement.
(Youth4Youth, Pana & Lesta, 2012)

❖ Complete activity 3.6- “Break the Myths about gender-based violence!” after completing
the topic on the ‘Impact of Gender Based Violence’ above.

3.7 Combating Gender Based Violence
Ways in which young people can combat Gender based violence:

▪

By standing against gender based bullying in school by intervening personally if it is safe to
do so or to tell an authority figure.

▪

Learning about what constitutes a healthy relationship and what are abusive controlling
behaviours that constitute an unhealthy relationship. This knowledge should help them to
form healthy relationships or to recognise the warning signs in their own relationships or
that of their peers.

▪

Learning about the impact of gender stereotyping and how it creates inequality, limitations
and a power imbalance between males and females. Encouraging them to explore their
gender identities outside the context of rigid gender norms. (Council of Europe, 2007)

▪

Learning about the real and various ways in which sexual violence occurs and therefore
making it is more easily recognised and validated when it occurs. Also developing skills for
how to deal with disclosures of sexual assault or what to do when they witness or
experience it personally.

▪

Learning to recognise the subtle ways that women and young girls are sexualised in digital
media, what this sexualisation communicates about women and the impact this has on their
developing self-concept.
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SESSION 4: SEXUAL VIOLENCE AND HARASSMENT

Learning Outcomes:

✓ Provide young people with an accurate picture of sexual violence and its various forms in
order to make it easier to recognise and validate it when it occurs. When people have an
inaccurate representation of what sexual violence looks like i.e. always perpetrated by a
stranger, they may not recognise or acknowledge when they or someone close to them has
experienced a serious sexual assault. This low acknowledgement can act as a barrier to
victims when reaching out for support services and reporting the incident to police.
✓ Address and dispel rape myths and misconceptions
✓ Learn how these misconceptions perpetuate victim blaming attitudes, which in turn reduces
reports made to the Gardaí/Police and thus conviction rates.
✓ Definition of Consent.
✓ Myths Regarding Consent
✓ The impact of sexual violence on its victims.
✓ How to combat sexual violence.

4.1 Definition of Sexual Violence

❖ Sexual violence is any unwanted sexual act or activity. There are many different kinds of
sexual violence, including but not restricted to: rape, sexual assault, child sexual abuse,
sexual harassment, rape within marriage / relationships, forced marriage, so-called honourbased violence, female genital mutilation, sex trafficking, sexual exploitation, and ritual
abuse.
(Rape Crisis England & Wales, 2017)

4.2 Definition of Sexual Harassment

❖ Form of gender-based violence encompassing acts of unwanted physical, verbal or nonverbal conduct of a sexual nature, which have a purpose or effect of violating the victims
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dignity and creating and an intimidating, hostile, degrading, humiliating or offensive
environment.
(Eige, Gender Equality Glossary and Thesaurus, 2018)
Useful Youtube Clip:
Anti sexual harassment video voiced by Donald Glover (IndieWire, 2018, June 26th). (2:50 mins)
https://www.youtube.com/watch?v=51kmBTcR7rY

❖ Complete Activity 3.5- “Use different scenarios to highlight the difference between sexual
harassment and positive attention” after covering the ‘Definition of Sexual Harassment’
above.

4.3 An Accurate Picture of Sexual Violence & Harassment
An EU-wide survey conducted in 2014 by the European Union Agency for Fundamental Rights (FRA,

2014) found that:
●

1 in 3 women had experienced some form or physical and/or sexual assault since the age of
15 (FRA, 2014, p. 9).

●

1 in 10 women had experienced some form of sexual violence since the age of 15 (FRA,
2014, p. 9).

●

1 in 20 women had been raped since the age of 15.

●

The survey found that young women in particular were a cohort that was especially
vulnerable to victimisation.

●

1 in 4 women who had experienced a sexual assault did not contact the police or any other
help organizations after the most serious incident of assault due to feelings of shame and/or
embarrassment. This is one of the main reasons why victim blaming attitudes present in
society need to be counteracted as they result in feels of self blame and misplaced
accountability.

Sexual Harassment
●

Between 74-75% of women in professional settings or top level management jobs have
experienced sexual harassment within their lifetime.

●

1 in 4 had experienced sexual harassment while in the workplace in the last 12 months.
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●

1 in 5 woman reported experiencing unwanted sexual advances in the form of touching,
kissing or hugging since the age of 15.

●

Of the women who reported experiencing this type of sexual harassment, 32% cited a
colleague, boss and/or customer were the main perpetrators.

●

1 on 10 have experienced sexual harassment via online technologies such as sexually explicit
emails, texts or unwanted sexual advances made through social media (FRA, 2014).

Childhood Abuse
●

1 in 10 women had experienced some form of sexual abuse before the age of 15.

●

97% of sexual abuse in childhood was committed by men (FRA, 2014).

(It is important to use statistics that are relevant to your specific country)

The Irish Context
●

26% of women in Ireland have experienced either physical and/or sexual violence after the
age of 15 (FRA, 2014).

●

19% of women in Ireland had experienced sexual harassment in the past 12 months (FRA,
2014).

The SAVI Report –Sexual Abuse and Violence in Ireland (McGee, et al., 2002)
●

1 in 5 women experience sexual abuse in childhood in Ireland.

●

1 in 6 men experience sexual abuse in childhood in Ireland.

●

1 in 5 women report sexual assault in adulthood in Ireland.

●

1 in 10 men report sexual assault in adulthood in Ireland.
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▪

In Ireland, around 80% of perpetrators are known to the victim. Only around 20% of cases
involve strangers. Despite this, rapes involving strangers are the most common types of
attack depicted in movies and TV series.

▪

Rape is the only crime where the victim is blamed for the crime or is expected to take some
responsibility for its occurrence.

▪

Sexual violence predominantly involves female victims and male perpetrators. Men and boys
can also be victims of sexual violence.

▪

People of all ages and circumstances can be victims of sexual violence. i.e. sexual violence is
not solely perpetrated against those who are young and attractive and able bodied. People
with disabilities are at a high risk for being victims of sexual violence. Members of sexual
minorities also experience a high risk of sexual violence.

▪

Sexual violence is not motivated by lust or sexual urges but rather the desire for dominance,
control and humiliation.

▪

There is no specific ‘type’ of person who tends to experience sexual assault. There is an idea
that certain weak or vulnerable people tend to be rape victims, or people who are
promiscuous. Rape can happen to anyone.

❖ Complete activity 3.8- “Feeling Safe” after the students have played the second game and
before covering the section below on ‘Rape Myths and Misconceptions’.

4.4 Rape Myths and Misconceptions
Adapted from Rape Crisis England & Wales: Myths vs. Realities (2018)

▪

Myth: Men who commit acts of sexual violence while under the influence should not be
blamed for the assault as they were not in the right frame of mind. Women who were
assaulted while under the influence should accept some of the responsibility for being
irresponsible.

✓ Truth: The use of drugs or alcohol by the perpetrator should not excuse acts of sexual
violence and nor should it cause victims to be blamed for being assaulted. The perpetrator
alone is fully responsible for the perpetration of the assault.
▪

Myth: It is ok to pressure someone into sex if they are dating or are already in a relationship
or have had sex with that person before.
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✓

Truth: No one should ever be coerced into engaging in sexual activity regardless of the
relationship status. Consent can change from moment to moment and should be regularly
checked on throughout all sexual activity. A person can change their mind at any time and
consent should never be assumed.

▪

Myth: The seriousness of sexual harassment is often exaggerated. Most ‘sexual harassment’
is minor and involves harmless flirting. (Youth4Youth, 2012)

✓ Truth: Sexual harassment can be devastating. It often has nothing to do with flirtation on the
part of the perpetrator but is largely about control, domination, and/or an abuse of power. It
is often perpetrated by people with power against people of less power e.g. Harvey
Weinstein Scandal.
▪

Myth: Sexual Violence can be provoked if a girl is dressed in revealing clothing ‘asking for it’.
Only young attractive girls are subject to rape.

✓ Truth: No one ever asks to be raped. A woman has the right to wear whatever they like and
to be free from assault. Revealing clothing does not cause perpetrators to rape. Rape is about
control, dominance and violence rather than lust. Only the rapist is responsible. Rape is
perpetrated against people of all ages and genders.
▪

Myth: It is only rape if physical violence is used and injuries are caused during the assault.

✓ Truth: It is very naturally for a person to freeze during an assault and not be able to speak
due to fear and shock. Therefore it is not unusual for little or no obvious outward signs of
physical trauma to be sustained during an assault.

▪

Myth: Victims of child sexual abuse are very likely to become child abusers when they are
older.

✓ Truth: The majority of people who are sexually abused as a child will never go to abuse
others. There is no excuse for abusing a child.

▪

Myth: Most rapes are perpetrated by a stranger while walking unattended at night.

✓ Truth: Around 90% of rapes are committed by someone known and often trusted by the
victim. Most rapes are perpetrated by friends, acquaintances, partners/ex-partners,
neighbours and relatives. They also often occur where the victim feels most safe such as their
own home, the home of the perpetrator or at a friend’s house (McGee, et al., 2002; Lyons,
2013).
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▪

Myth: Women should avoid walking alone at night in order to protect themselves from being
raped or assaulted.

✓ Truth: Women shouldn’t be expected to restrict their daily movements and rights to freedom
because of the risk of rape.

▪

Myth: Women often make false allegations of rape in order to get back at some or to get
attention.

✓ Truth: False allegations of rape are actually extremely rare whereas there is massive
underreporting of sexual assaults as many survivors will choose never to report to the police
(Levitt, 2013).

▪

Myth: Men cannot control themselves once they become aroused.

✓ Truth: Men can control their sexual urges. Choosing to rape is a conscious decision.

▪

Myth: Men can’t be raped and a woman can’t rape a man.

✓ Truth: Statistics indicate that the majority of sexual assaults are perpetrated by men against
women and children. However, a small proportion of women are also capable of sexual
assault. Men and boys can are also raped and sexually assaulted and the impacts are just as
devastating (McGee, et al., 2002; Lyons, 2013).

Rape Crisis England & Whales (2018)

4.5 Impact of Rape Myths
▪ These Rape myths contribute to victim blaming attitudes held by society.

▪

Victim blaming attitudes form part of the reason why victims often blame themselves and
feel ashamed.

▪

When rape myths place the blame on the victim they reduce the chances of reports being
made to the police which in turn reduces conviction rates. They also act as barriers for the
victims seeking support services.

▪

Rape myths create an inaccurate representation of how rape occurs (perpetrated mostly by
people you know). This reduces the chances of victims recognising their experience as rape
and serious enough to report. A study by Orchowski et al., (2013) examined college women’s
labelling of sexual victimisation and found that “Most women who reported experiences of
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sexual victimization did not self-identify as victims, and 38% labelled sexual victimization as a
serious miscommunication. Greater acquaintance with the perpetrator, higher behavioural
self-blame, and victim substance use at the time of the assault were associated with
labelling sexual assault experiences as a serious miscommunication” p.940.

4.6 Definitions of Consent:

(Hickman & Muehlenhard, 1999, p. 259) define sexual consent as “the freely given verbal or
nonverbal communication of a feeling of willingness to engage in sexual activity”. MacNeela et al.,
(2017, p.3) further added to this definition by stating that consent should be “ongoing, refers to
multiple forms of activity, and is affected by contextual factors such as relationship status”.

The Planned Parenthood Federal Association of America (2018) defines the basic components of
consent as being: Freely given, reversible, informed, enthusiastic and specific.

Irish law defines sexual consent as being present when “A person consents to a sexual act if he or
she freely and voluntarily agrees to engage in that act” (Criminal Law Sexual Offences Act, 2017,
Section 48). The law also defines sexual consent as not being present if:
●

A person permits or simply submits to a sexual act due to the application of force or the
threat of force or due to the fear that force may be applied if one resists

●

If the person is asleep or unconscious.

●

If a person is incapable of consenting due to the influence of drugs or alcohol, voluntarily or
involuntarily taken.

●

If the person is suffering from a physical disability that hinders their ability to communicate
whether they consent or not.

●

If the person doesn’t fully understand the nature and purpose of the act.

●

If a person is mistaken about the identity of the person or persons involved in the act.

●

If the person is unlawfully detained at the time of the act.

●

If the expression of consent comes from someone other than the person involved the sexual
activity.

The law also makes it clear that consent can be withdrawn at any time prior to sexual activity
and any time during sexual activity. The law also states that if the person does not verbally or
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physically offer any resistance, this does not necessarily constitute sexual consent. The absence
of consent constitutes a sexual assault (Criminal Law Sexual Offences Act, 2017, Section 48).

Useful Youtube Clip:
Video comparing the concept of consent with wanting a cup of tea (Kiefer, 2017, February 4th). (2:49
mins)
https://www.youtube.com/watch?v=pZwvrxVavnQ
4.7 Consent Myths and Misconceptions
The consent myths were inspired by Humphreys and Brousseau’s (2010) Positive Attitude to sexual

consent sub-scale and the SMART Consent report (MacNeela et al., 2017), The Illinois Rape Myth
Acceptance Scale (Payne, Lonsway, & Fitzgerald, 1999; McMahon & Farmer, 2011), Rape Crisis
England and Whales ‘Myths vs. Realities’ (2018) and The Dublin Rape Crisis Centre’s Ask Consent
Campaign (2017).
■

Myth: If someone is heavily intoxicated, they can still give consent.

✓ Reality: No, if a person is ‘heavily intoxicated’, they are no longer in a clear state of mind and
are therefore unable to negotiate sexual consent.

■

Myth: If someone consents to sex on one occasion, sexual consent can automatically be
assumed for future occasions.

✓ Reality: No, consent should never be assumed. Consent should be continuously questioned
before and during any form of sexual activity.

■

Myth: It is not necessary to ask for consent if you are in a long term committed relationship.

✓ Reality: Consent should never be assumed, whether you are in a long term, new or casual
relationship.

■

Myth: If someone does not resist physically or verbally object, consent is pretty much
assured.

✓ Reality: No. A person may not resist physically because they may be frightened of physically
violence if they resist. It is also a natural fear response to freeze up in a traumatic situation
where you do not know how to respond. If the other person is not responding
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enthusiastically, you should check in with them to ensure they are feeling comfortable and
not feeling coerced.

■

Myth: If a person doesn’t say no, consent can be assumed.

✓ Reality: It is the responsibility of both parties to verbally check in with their partner
throughout the encounter to ensure a firm ‘Yes’ rather than the lack of a ‘No’ to ensure
consent. The Dublin Rape Crisis Centre (2017) provides some suggestions for ways of
checking in with your partner:
●

Are you comfortable?

●

Is this okay?

●

Do you want to slow down?

●

Are you happy to go further?

●

Are you sure about this?

■

Myth: If both parties are heavily intoxicated, neither person can be blamed if a sexual
assault occurs.

✓ Reality: Being heavily intoxicated cannot be used as an excuse or defence for rape or sexual
assault, just as it cannot be used justify several other crimes.

■

Myth: If someone initially consents to sex, they can’t change their mind during the act or
retract their consent half way through.

✓ Reality: A person is free to change their mind at any time during the encounter which is why
it is important to check in with your partner throughout each stages of the encounter.

■

Myth: Going home to someone’s apartment implies that consent has already been given.

✓ Reality: Consent should never be assumed no matter what the circumstances. Seeking
verbal confirmation of consent from your partner is the safest way to determine if consent is
present and is likely to reduce the chances of misinterpretations.
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■

Myth: It is sufficient to ensure consent once at the beginning of the encounter.

■

Reality: Consent should be checked on throughout each stages of the encounter.

■

Myth: Consent can be given or implied using only non-verbal signals.

✓ Reality: Seeking verbal confirmation of consent from your partner is the safest way to
determine if consent is present and Is likely to reduce the chances of misinterpretations.

■

Myth: If a person is slurring their words, finding it difficult to stand or finding it hard to stay
awake, they still have the capacity to give consent.

✓ Reality: This level of intoxication would preclude someone from giving consent voluntarily as
they are not in the proper state of mind.

■

Myth: It is not necessary gain consent for other sexual activities besides sexual intercourse?
Such as kissing, touching or oral sex.

✓ Reality: It is important to seek consent with all activities that fall outside of intercourse.

■

Myth: It is the responsibility of the person who no longer consents, to speak up and say no.

✓ Reality: It is the responsibilities of both parties to check in with their partner to ensure
consent is still present.

❖ Complete activity 3.1- “Boundaries” after you have completed the section on ‘Consent
Myths and Misconceptions’ above.

4.8 Impact of Sexual Violence

➢ Sexual violence can have devastating effects:
•

Victims experience shame, confusion, and guilt.

•

Victims suffer from depression, PTSD, Anxiety, self-harm and suicidal thoughts.

•

Sexual violence can have impacts on one's sexuality and relationship intimacy.

•

Sexual violence can also have an impact on one’s own identity and self-concept.

58

•

It can also cause one to lose one's sense of purpose and motivation for daily life.

The SAVI Report –Sexual Abuse and Violence in Ireland (McGee, et al., 2002)

4.9 Combating Sexual Violence

❖ Young people can combat sexual violence by:
▪

Not endorsing rape myths and victim blaming mentalities

▪

Standing up against sexist attitudes and sexual harassment personally if it is safe to do so.

▪

Believing a person if they disclose an experience of sexual violence and let them know that
you are glad that they told you.

▪

Informing an authority figure or someone you trust if you witness or experience sexual
violence

▪

If you do nothing, you are contributing to a tolerance of sexist attitudes and sexual violence
in society.

Complete activity 3.7- “Our message! (Poster for a Volunteer Campaign)” at the conclusion of the
course.

SESSION 5: SENSITIVITY ISSUES AND DEALING WITH DISCLOSURES

❖ Sensitivity issues:
When discussing sensitive issues such as sexual violence and domestic violence, it is important to be
mindful of who might be in the room. There may be children in the room who have personally
experienced these forms of violence, or have witnessed them. Therefore it can be important not to
go into graphic detail about certain real life experiences it can be triggering. It can be useful, at the
beginning of each session to lay down some ground rules.

5.1 Setting some Ground Rules

➢ Ground Rules:

59

•

No one needs to discuss or disclose anything that they do not feel comfortable with.

•

Students should be made aware that they can step outside at any time if they are
uncomfortable with the subject matter.

•

Everyone’s opinions should be listened to and respected.

5.2 Dealing with Disclosures from Students

➢ When speaking to a young person about their experience of abuse, it is important that they
hear 6 things from you:
1. I believe you
2. I am glad you have told me this. You are very brave to come forward
3. I am so sorry that this happened to you
4. You are not alone in having experienced abuse. It can happen to lots of people
5. It’s not your fault
6. There are people who can help
(Youth4Youth, Pana & Lesta, 2012)
❖ If the student discloses to you in a classroom in the presence of others, it may be
appropriate to suspend the session for a break period and then talk to the child in a separate
room.
➢ Some important issues to consider to the disclosure:
●

Is the student being abused currently or is it a past assault?

●

Are they in immediate danger?

(Youth4Youth, Pana & Lesta, 2012)

5.3 Guidelines for Dealing with Disclosures of Child Abuse

[Offered by Tusla (2018)-Irish Child and Family Agency]
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(Follow the guidelines and mandatory reported procedures regarding child abuse that is relevant to
your country)
●

React calmly

●

Listen carefully and attentively

●

Take the child seriously

●

Reassure the child that they have taken the right action in talking to you

●

Do not promise to keep anything secret

●

Ask questions for clarification only. Do not ask leading questions

●

Check back with the child that what you have heard is correct and understood

●

Do not express any opinions about the alleged abuser

●

Ensure that the child understands the procedures that will follow

●

Make a written record of the conversation as soon as possible, in as much detail as possible

●

Treat the information confidentially, subject to the requirements of Children First Guidance
and legislation

(You should always refer back to the more detailed disclosure procedures that are specific you your
country as well as any mandatory reporting procedures that are in place.)

5.4 Advice to young people who are faced with disclosures of sexual violence:
-

Children and young people may feel safer to initially disclose abuse to a sibling or a trusted
friend.

-

Remember what you are about to hear may be very distressing and upsetting and you might
know the abuser.

-

Do not engage in any reactive actions but encourage the person to reach out and seek help
from a trusted adult or professional.

-

It is important to remember that while it is your role to be a supportive listener, it is not your
role to counsel the child or investigate his or her claims.
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Appendix 1: Glossary
Suggested Glossary Definitions for CONVEY Website http://conveyproject.eu/glossary/

Sexual Violence

Sexual violence is any unwanted sexual act or activity. Sexual violence can range from verbal
obscenities to rape. It is an act of power and control over the victim. Sexual violence is a
crime of violence because the victim is subjected to the aggression of the perpetrator.

Gender Stereotyping

Gender stereotyping involves the overgeneralization of characteristics, differences and
attributes of a certain group based on their gender. Gender stereotypes create a widely
accepted judgment or bias about certain characteristics or traits that apply to each gender. If a
man or a woman acts differently from how their gender is assumed to behave, then they don’t
conform to the norm. Gender stereotypes are dangerous because they might create unequal or
unfair treatment of a certain person who chooses to defy people’s assumptions about his/her
gender.

Sexual Harassment

Sexual Harassment is any behaviour, comment or gesture of a sexual nature which is deemed
to be offensive. It is unwanted behaviour that makes the receiver feel uncomfortable. It can
be coercive or subtle in nature. Sexual harassment is an abuse of power and is often used as a
way of controlling or intimidating someone.

Sexualisation

Sexualisation refers to circumstances when a person’s worth is assumed to only come from
his or her sexiness; when a child is expected or encouraged to act or dress sexually; when a
person is treated as a sex object rather than as a whole person; and/or when physical
characteristics are considered to be the only indicator of sexiness.

Violent Behaviours
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Violent behaviours are not just about physical contact. It can include placing a person in fear
that you will be violent towards them, for example by threatening to harm someone or being
physically intimidating. It does not matter whether you intend to harm the other person or
not, as long as you intend them to believe that you will.

Gender Equality

Gender equality refers to the equal rights, responsibilities and opportunities of women and
men and girls and boys. Equality does not mean that women and men will become the same
but that women’s and men’s rights, responsibilities and opportunities will not depend on
whether they are born male or female. Gender equality implies that the interests, needs and
priorities of both women and men are taken into consideration, recognizing the diversity of
different groups of women and men.

Sexual Education

Sexual education is a lifelong process of acquiring information and forming attitudes, beliefs,
and values about sexual development, sexual and reproductive health, interpersonal
relationships, affection, intimacy, body image, and gender roles.

Digital Media Literacy

Digital Media Literacy is a set of competencies required for full participation in a knowledge
society. It includes knowledge and skills relating to the effective use of digital devices such
as smartphones, tablets, laptops and desktop PCs for purposes of communication, expression,
collaboration and advocacy. It includes the ability to use digital technology, communication
tools, and the internet creatively, critically and safely, in support of a person’s development,
learning and capacity to participate effectively in social and community life.

Digital Media

Digital media refers to audio, video, and photo content that has been encoded (digitally
compressed). Encoding content involves converting audio and video input into a digital
media file. After digital media is encoded, it can be easily manipulated, distributed, and
played by computers, and is easily transmitted over computer networks.
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